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Introduction


Although there are a number of very important issues relating to the emergence of clinical doctorates, including the designation of substantive change to an institution’s mission, the availability of academically prepared faculty, the impact on fiscally disadvantaged students and the increased chasm between entry-level certificate or associate degree programs and doctoral level programs, the two Task Forces’ members chose to address the following two most immediate issues:

(1) Identification of the distinctions between the entry level clinical doctorate (e.g., Doctor of Physical Therapy and Doctor of Audiology) and advanced practice doctorates such as those in nursing, nutrition and the doctorate proposed for clinical laboratory science, for which NAACLS has published clear guidelines that describe this proposed degree as advanced.

(2) Noting the hallmark characteristics of each kind of doctorate as the basis for such distinctions.

In addition, the Association will continue to address societal and other issues through continuing dialogues with interested parties

Rationale

The rationale for this closely focused set of recommendations was based on the following considerations:

1) a clear lack of distinctions between entry-level practice doctorates and advanced level practice doctorates;

2) the general position of regional accrediting agencies that entry-level and advanced practice doctorates are considered to be basically the same, regardless of inclusion or exclusion of  research requirements;

3) the paucity of fundamental evidence of any discerning characteristics of  entry-level practice doctorates versus advanced practice doctorates;

4) the absence of any defining guidelines regarding even the range of required credits beyond the bachelor’s degree for either type of clinically oriented doctorate;

5) the expressed concerns of many allied health deans about the increasing number and types of these doctoral-level programs and the implications they may have on key program and college resources, including adequately prepared faculty;

6) the widely felt need by its members that the Association should provide, at a minimum, recommendations that could help standardize the accreditation requirements for such programs in the coming years.

The ensuing statements of the Association serve as an attempt to address the first two major issues noted above.  Neither the original Task Force nor the Association chose to consider transitional or so called “post-professional” doctorates since they tend to be institutionally defined.  It should also be noted that references to minimum ranges or minimum numbers of graduate semester credits beyond the baccalaureate are not included as part of any defining characteristics of clinical doctorates. This omission is purposeful because it recognizes both institutional autonomy and variances in state regulations or professional standards.  


Description of Clinical Doctorates and Differentiations


Advanced Practice Doctorate Programs or Advanced Professional Degree: Those doctoral level programs that are designed to prepare already credentialed or licensed individuals to practice clinically with competencies above and beyond those expected of entry-level professionals.  They are distinguished from research doctorates (e.g., Ph.Ds) in that they do not require dissertations and the original research upon which the dissertations are based.

  
The advanced practice doctorate or advanced professional degree program shall incorporate into its curriculum advanced practice rotations or residencies and a capstone research project demonstrating the student’s ability to conduct clinically relevant research appropriate to the advanced diagnostic or therapeutic practices taught in the program. Students should demonstrate evidence of the appropriate use of information technology (e.g. computer-based extraction from large databases of information not previously evident) through the capstone or other equally rigorous projects. In addition, it is expected that students will have demonstrated to qualify for graduation that they are able to identify common research design and methodological errors, understand how to design a controlled experiment and to interpret results that do not extend generalizations beyond the data, and understand the difference between statistical and meaningful differences. In other words, students shall have gained sufficient understanding of research to allow them to be intelligent users of research publications and to apply appropriate research findings to evidence-based practice.

Unless otherwise specified, advanced level practice doctorates shall be considered the advanced professional degree in their professions.


Entry-level (practice) doctorate programs: These are educational programs that prepare students to achieve the knowledge and competencies of first-time graduates expected and articulated by their professional associations or, more specifically, by the appropriate specialized accrediting agency.  


The entry-level (practice) doctorate programs shall incorporate into their curricula those competency standards published by the relevant specialized accrediting agency.  

There shall be evidence of research utilization emphasizing evidence analysis, differentiation of modalities of research, critical analysis of the literature and the evaluation of the constructional quality of research protocols.  Students in these doctoral programs should also be able to demonstrate competency in the utilization of electronic information technology (informatics) equal to the level of research expectations in their curricula, and later, in the service of their clinical practices.
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